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EDITORIAL

BRONWEN COWIE
Faculty of Education
The University of Waikato

AND
DAWN PENNEY

Faculty of Education
Monash University

The edition of the journal has two sections. The first section is dedicated to a collection of articles that
describe and discuss student and educator experiences and ideas relating to key competency
development across a range of educational settings. Read together these contributions challenge us to
consider what key competency learning and achievement might look, sound and be like. They also
reaffirm the many ways in which development of key competency learning can be facilitated and
supported. This is timely, with the concept of competence recently attracting increased attention in
national curriculum policy (OECD, 2012). Competencies are conceptualised as complex constructs
that are closely related to effective participation and performance in real life contexts, often in relation
to participation in a ‘knowledge society/ economy’ and as part of an agenda that supports lifelong and
lifewide learning (West, 2004). One advantage of a competence-oriented view is that it encompasses
the complexity of the educational process and directs attention to the development of values,
motivations, attitudes and dispositions alongside knowledge and skills. This brings with it challenges
that include the extent to which competencies are multi-faceted and layered, may be domain/learning
area and/or context and/or cultural specific, and ways in which families, communities, businesses, and
cultural and peer group cultures all connect with and contribute to student learning. To what extent is
competency development, realisation and expression influenced by in and out of classroom and
school practices and priorities? In New Zealand research and practice is still at the beginning of
exploring these possibilities and practicalities—we hope this collection makes contribution to the
ongoing development of thinking and practice. In saying this, we draw attention to Takayama’s
(2013) emphasis that unless we focus on the lifewide and lifelong aspect of the competencies, existing
inequalities within and beyond education are just as likely to be exacerbated as they are to be reduced.

Alongside the focus on key competency learning, the other contributions in this issue explore learning
and teaching in primary, secondary and teacher education contexts. In addition to standard articles,
the issue also includes Thinkpiece articles, which are short commentaries, explicitly intended to
provoke/promote thinking and response. This edition includes four Thinkpieces and we invite readers
to contribute their own ideas and experiences in response to these provocations.

Finally, this issue signals the move of the journal to an open access online format. We appreciate that
increasingly teachers, student-teachers and researchers are turning to the online environment for ideas
and insights and we are keen to ensure that all educators have easy access to research findings that
have implications for practice.
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